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I	  feel	  excited	  when	  a	  new	  strategy	  helps	  a	  struggling	  student	  experience	  success	  	  

I	  felt	  worried	  when	  
unsure	  about	  how	  
well	  I	  was	  teaching	  
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with	  professional	  

learning	  ac4vi4es	  I	  do	  

not	  need	  or	  want	  

Exploring teachers’ emotions and meta-emotions  
in relation to efficacy and professional learning 

We propose a theoretical model (Figure 1) that explains 
how teachers’ self- and collective efficacy is linked to work 
engagement and occupational commitment (across career 
stages) through the influence of workplace emotions 
(pleasant and unpleasant) and meta-emotions (thoughts 
and feelings about one’s own emotions and the emotions 
of others). We recently tested this model using a sample of 
pre-service teachers in a 9-week practicum placement 
(Durksen & Klassen, 2012). 
 

In the current study we are testing the model (Figure 1) 
by collecting quantitative and qualitative longitudinal data 
on motivation and emotions from a sample of practicing 
teachers. One specific goal of our research is to 
understand how professional learning activities influence 
teachers’ efficacy beliefs.  


Our overarching framework (Figure 2) for this study is 
that professional learning influences practicing teachers’ 
beliefs, emotions, and practices – which in turn influence 
student engagement and learning.  
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Introduction 

Figure 1. Proposed theoretical model for teachers’ motivation and emotions   

Figure 2. Overarching framework 

Methods 

How did we recruit teachers? 
Administrators within 5 school districts in a Canadian 
province distributed our recruitment request to teachers 
(with a link to our online survey) at 3 time points. Link to 
Survey 4 will be distributed in June 2013. 
 

When were data collected from teachers?  
Year 1 (2012) = Survey 1 (January) and Survey 2 (June)  
Year 2 (2013) = Survey 3 (January) and Survey 4 (June) 
 

How were the data collected from teachers? 
Surveys (administered via an online link) measuring self- 
and collective efficacy were based on Bandura (2006) and 
recent research (e.g., Klassen & Chiu, 2011). Professional 
learning items were developed according to Joyce and 
Calhoun’s (2010) 5 models of professional learning (see 
Year 1 report for details).1 

•  Survey 1: beginning with existing reliable measures of 
efficacy, we developed, adapted, and pilot-tested our 
comprehensive measure. 

•  Survey 2: shorter version of Survey 1.  
•  Survey 3: similar to Survey 2 with additional items 

created based on Year 1 data (from Survey 1, Survey 2, 
and focus groups).2  

Since emotion and meta-emotion data emerged from open-
ended items on Year 1 surveys, Survey 3 included the 16-
item “Engaged Teacher Scale” (Klassen, Yerdelen, & 
Durksen, 2013) and additional items aimed at 
understanding the affective source of efficacy. 
 

How was this a mixed methods research design? 
Our study is primarily quantitative given our data collection 
technique (surveys). Year 1 surveys consisted of reliable 
self-report scales and open-ended response items, which 
allowed for a multi-analysis approach. When developing 
Year 2 surveys, we consulted Year 1 survey responses and 
focus group results for direction.2  
 

1Klassen, R. M., Durksen, T. L., Yerdelen, S., Tze, V., Beauchamp, L., & Parsons, J. (2012). Exploring the 
development of teacher efficacy through professional learning experiences. Research paper presented to The 
Alberta Teachers’ Association. 
2Year 1 focus group results are beyond the scope of this poster presentation. 

Results 

Educational psychologists (e.g., Meyer, 2009) commonly acknowledge the teaching profession as emotional labour. Self- and 
collective efficacy beliefs can alter the way a teacher regulates and interprets experiences of emotion. So far, the results of this 
2-year study support our proposed model. Future research that considers this model while examining meta-emotional 
similarities and differences across career stages (i.e., pre-service and practicing teachers) can help promote teacher  
well-being and effectiveness, which in turn can positively impact  
teacher engagement, commitment to professional development and  
ultimately, the quality of students’ learning. 

Conclusions 

Year 1 (January to June 2012) 
 

Change over time: Repeated Measures ANOVA  
1.  No significant change for self-efficacy but significant decrease in collective efficacy (F(1,63) = 13.95, p < .001) 
2.  Significant interaction effect of years of experience and teaching level for self-efficacy (F(6,53) = 2.85,  p < .05) 
Change over time: Linear Regression Analyses 
•  Both self- and collective efficacy in January were significant predictors of self- and collective efficacy in June   

Sources of Efficacy (Qualitative Content Analysis) 
•  Teacher-initiated professional learning positively influenced teachers’ efficacy through affective states, enactive 

experiences, and vicarious experiences 
•  Collaborative group experiences positively influenced collective efficacy through verbal persuasion 
•  Influential emotions (e.g., stressed) and meta-emotions (e.g., I enjoy teaching when I feel confident in…) emerged 
 

Year 2 (in progress) 
No significant changes in teachers’ self- or collective efficacy  
since Year 1. Table 2 displays a sample of the significant  
correlations when affective states were reported in relation to  
professional learning. Overall teachers reported more pleasant  
emotions (e.g., happy, energetic, satisfied) than unpleasant  
emotions (e.g., exhausted, frustrated, overwhelmed) in relation to  
all types of professional learning (i.e., teacher-initiated,  
mentorship, collaborative group, workshops, and conferences).  
Our preliminary qualitative content analysis revealed both self-  
and other-related (i.e., students or colleagues) meta-emotions  
about professional learning through themes of emotional content  
(pleasant, unpleasant) and efficacy. For example: 

YEAR	  1	   YEAR	  2	  	  
(in	  progress)	  

Gender	   ♀	  =	  71%	  ♂=	  29%	   ♀	  =	  70%	  ♂=	  30%	  
Age	  
<	  35	  years	  old	  
	  	  	  36	  –	  45	  years	  old	  	  
	  	  	  46	  –	  55	  years	  old	  	  
	  	  	  55	  <	  years	  old	  	  

	  
27.5%	  
36.5%	  	  
28.4%	  	  
7.6%	  

(4.7%	  not	  specified)	  
25.9%	  
30.9%	  	  
29.9%	  	  
8.6%	  

Teaching	  Experience	   M	  =	  15.2	  years,	  SD	  =	  8.95	  	   M	  =	  14.97	  years,	  SD	  =	  9.43	  
At	  Current	  School	   0	  –	  35	  years	  (M	  =	  8.2)	   0	  –	  33	  years	  (M	  =	  7.75)	  
Current	  Employment	  	   87.6%	  Full-‐4me	   85.2%	  Full-‐Time	  
School	  Level	  
Elementary	  	  
Middle/Junior	  
Secondary/High	  	  
Range	  of	  levels	  	  

65	  schools	  	  
43.5%	  	  
23.4%	  	  
23.7%	  	  	  
9.5%	  	  

52	  schools	  
44.8%	  	  
16.9%	  	  
23.0%	  	  	  
15.3%	  	  

Number	  of	  students	   M	  =	  of	  23.05	  (per	  class)	   M	  =	  22.44	  (per	  class)	  

Table 1. Demographics 

Figure 3. Surveys across 3 time periods  

TSE	   CE	   TE	  
1.	  Teacher	  Self	  Efficacy	  (TSE)	   1	   -‐	   -‐	  

2.	  CollecHve	  Efficacy	  (CE)	   .441**	   1	   -‐	  

3.	  Teaching	  Engagement	  (TE)	   .396**	   .352**	   1	  

4.	  Personal	  learning	  (EnacHve	  Experience)	   .260**	   ns	   .229**	  

5.	  Group	  collaboraHon	  (Verbal	  Persuasion)	   ns	   .283**	   ns	  

6.	  Observing	  colleague	  (Vicarious	  Experience)	  	   ns	   .252**	   .198*	  

7.	  Conference	  (Vicarious	  Experience)	   .321**	   .163*	   .193**	  

Table 2.  
Correlations Related to Affective Source of Efficacy 

I	  felt	  inspired	  when	  	  I	  learned	  about	  something	  that	  was	  easy	  for	  me	  to	  apply	  to	  my	  class	  

I	  feel	  frustrated	  when	  I	  hear	  fear	  and	  
reluctance	  from	  other	  workshop	  par4cipants	  	  

**p < 0.01   *p < .05  


