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INTRODUCTION METHOD 

RESULTS 

Teachers’ early years can invoke images of challenge, defeat, and survival 
through phrases such as sink or swim, lost at sea, or trial by fire, all 
commonly used to describe a profession that some5 say “cannabilizes its 
young.”  
 
In Canada, many teachers (at least 25%)1 leave the profession within the 
first three to five years; therefore, research aimed at building an 
understanding of novice teachers’ commitment and engagement is crucial.  
 
This study extends existing research3 by investigating the development of 
professional commitment and teaching engagement during a critical period 
in the formation of new teachers…the final practicum. 
  
After commitment and engagement trends were revealed, we categorically 
examined longitudinal text data through theory-based themes of job and 
personal resources,2 and basic psychological needs (autonomy, 
relatedness, and competence),6 while looking for examples of change 
across the practicum.  
  

1.  What are the developmental trajectories of pre-service teachers’ 
commitment and engagement over a teaching practicum? 

2.  Is there a difference in the level of commitment or engagement 
according to age, gender, and teaching level?  

3.  What do participants with an overall pattern of increasing 
commitment and engagement report about their experiences over 
the teaching practicum? 

4.  What do participants with an overall pattern of decreasing 
commitment and engagement report about their commitment and 
engagement? 

Participants within a 9-week practicum 
•  Undergraduate pre-service teachers (N=144) 
•  Mean age of 25.7 years (77% female) 
•  Placements in 74 schools (elementary, middle, secondary) 

Questionnaire of scale (1 – 11) and open-ended items 
•  226 questionnaires sent 9 times via email 
•  150 participants responded >4 times 
•  Commitment4 

•  e.g., I believe teaching is the ideal profession for me 
•  Engagement7  

•  e.g., I feel energetic when teaching 
•  Open-ended: What experiences in your practicum this week have led to these ratings? 
 
Data Analysis 
Quantitative – Scale items.  
•  Repeated measures ANOVA (N=144 after outliers removed)  
Qualitative – Open-ended responses. 
•  Case study of two clusters of participants (N=12) based on contrasting trajectories; 

commitment and engagement markedly increasing (N=6) and decreasing (N=6).  
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RESULTS 

CONCLUSIONS AND IMPLICATIONS 

Qualitative findings provided examples of, and exceptions to, the nature of the psychological fluctuations over time: 
I feel like a yo-yo from last week where I    Some days are amazing; others make                              
was outrageously unhappy and disappointed    want to jump off tall buildings! 
with everything this week was WAY better! 

Commitment (F(1,143) = 40.033, p < .001) and Engagement (F(1,143) = 41.821, p < .001). 

Our study highlights the importance of job and personal resources (such as relatedness, professional climate, and self-efficacy).  
 
Positive emotions experienced within the teaching practicum – as a result of student and mentor interactions, as well as 
experiences of success - can influence long-term professional commitment and engagement. 
 
It is crucial that education professionals support pre-service teachers as they strive to build and broaden adequate job and 
personal resources. The practicum is a unique period where positive classroom experiences can help promote the development 
of healthy coping behaviours necessary for a successful career of teaching.	  
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Competence 
 

Professional Climate 
 

My experience with my mentor teacher has drained both my 
motivation for the profession and for the day.  

My connection/relationships with students keeps progessingly  
getting deeper and deeper.  Which is the best feeling ever!  

I can cover the content and carry out what I have learned in 
my degree, but I can't really provide anything more for them. 
A lot of students need that little bit extra from their teachers 
and I don't think I can provide it.  

I am too stressed about planning and keeping on top of all my 
classes to have enough energy to really enjoy myself.  If I had 
more time to plan, I could create better plans, and be more 
excited about them.  Right now, I am just trying to survive. 

I am learning to relax more and view situations with humour. 
Taking a step back from the class and having a good laugh 
helps to decrease my stress level and help me feel more 
energetic. 

Now that I am a bit ahead in planning I don't worry about what 
I have coming up and I have a better knowledge of what I am 
teaching so I can be more confident and therefore more 
energetic. 

Today was one of the hardest weeks I have had so far.  But 
I know that if I can keep going, I will be stronger for it. 

I'm so tired from the planning and trying to manage the 
class that it's not fun anymore.  

…doing a good lesson for the students. I was comfortable. 

Working with staff who are helpful and energetic. It is a 
good working environment. 

…having failed a lesson made me feel incompetent. 

Just so many thing go on inside a classroom that make the 
stress level rise. Parents and students are hard to deal with 
as well as other teachers in the school.  
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